Tuesday 10:10am-
12:30pm
Old Henderson 101A

Instructor:
Kristin Lane
email: lane@bard.edu
Phone: x7224

Office Hours:
Monday 2:30-3:30,
Wednesday 1:00-2:00
or by appointment

Fall 2014

Automaticity of
Social Life

Our Big Questions

How do mental processes operate
outside of conscious awareness?

How do thought and behavior occur in
the absence of control, and sometimes
in ways that contradict our intentions?

How can we measure cognitions and
attitudes that are not verbally
reportable?

How do the mental processes we are
engaging with this semester play out in
our social world?

Outside consciousness there rolls a vast tide of life which is
perhaps more important to us than the little isle of our
thoughts which lies within our ken.

-E.S. Dallas (1866)

Overview

The idea that much of mental life occurs without
conscious intention, awareness, or control has a
long intellectual history in both psychology and
philosophy, and has taken root as one of the
central tenets of contemporary psychology. In this
seminar, we will explore the ways in which large
swaths of mental processes and behavior operate
outside of conscious awareness. We will begin with
the history of these ideas but place a special focus
on the empirical research of the past 40 years.
After reading work in cognitive psychology that
introduces us to foundational concepts such as
implicit learning, memory, and perception (i.e.,
subliminal perception), we will spend the bulk of
our time engaging with how these processes
unfold in our social worlds (e.g., attitudes,
prejudices, emotions, goals, self-esteem, and
relationships). We will conclude by considering the
implications of this research for notions of free will
and individual responsibility. Readings will draw
from cognitive, social, and clinical psychology as
well as neuroscience and philosophy.

Course Goals

By the end of the course, you should be able to:

1. Understand the ways in which automatic and
controlled thought operate in cognitive and social
domains.

2. Digest empirical psychological research.

3. Evaluate the strengths and weaknesses of
measurement tools in psychological research.

4. Develop a psychological experiment in an online
platform, conduct data analysis, and report
research findings in a professional manner.

5. Generate novel research questions by
integrating multiple perspectives and sources of
information; propose methodologies to test them.

6. Communicate ideas clearly orally and in writing,
and be skilled at giving and receiving feedback.

All course materials are on

Bard Moodle

access code is

Sign up for the couiii on Moodle at http://moodle2.bard.edu The



Policies

Participation & attendance.
Attendance is mandatory. This
class is founded on discussion
among students, and you
can’t contribute if you're not
here. Participation grades will
be lowered for each absence.

Plagiarism. Plagiarism is
unacceptable. In its most
easily identifiable form,
plagiarism represents
copying someone else’s
words. This kind of offense
is rare. More common are
other, similarly damaging
ways to plagiarize. Use of
someone else’s ideas,
arguments (including
structure of the literature
review), or words without
citing them constitutes
plagiarism, and is
unacceptable. Unless
explicitly stated otherwise,
work independently on every
assignment. Any violation of
academic integrity will result
at the least in loss of credit
for the assignment, and may
result in failure in the class.

Late assignments. Late written
assignments will immediately
lose 15% of their points, and
an additional 10% every 24
hours beyond the deadline.

Electronics. Cell phones
should be turned off (off, not
vibrate) and placed out of
sight. Laptop computers are
not allowed. If you text or
access non-course materials
during our class time, you are
mentally absent from class,
which will be treated just as
a physical absence.

Assessment

Class Participation.
Participation from everyone is
crucial. Class participation
consists both of thoughtful
speaking and careful
listening - as a member of
our group, you should also
respond with thought to your
classmates’ comments.

Participation includes careful
preparation and completion
of the reading. Look at the
assignments ahead of time
and plan accordingly. If you
tend to be uncomfortable
speaking up in classes,
please talk to me early in the
semester to discuss ways to
help you succeed. 120
points

Weekly Questions. You will
post a discussion question on
the course website by 3pm
on Monday. These questions
provide a jumping-off point
for discussions, and give you
an opportunity to engage with
the readings prior to
attending class. More details
on this requirement are at
the end of the syllabus.
Questions will be graded on a
\+/ \/ V- scale. (10 points
each) 70 points

Automatic Behavior
presentation. You will act out
a study showing the effects of
primes on behavior. In under
7 minutes, you should act out
your assigned study. Unlike
most adaptations of written

work to a performance, you
should not take much artistic
license - be true to the
methods of your study.

The entire group should be
prepared to answer questions
about the methods and results
of the study. You should be
creative, and you should
practice! 30 points

Implicit Measure presentation.
You will present a method of
measuring implicit social
cognitions to your classmates.
Before your presentation your
classmates will complete the
task online, so you don’t need
to describe the structure of the
method. Instead, in
approximately 12 minutes, you
should: 1. Describe how the
data are scored (you can do so
conceptually, not statistically);
2. Discuss evidence for its
reliability and validity; and 3.
Offer your own assessment of
the measure’s strengths and
weaknesses. 30 points

Replication. You will be
performing a replication of a
study related to our course
material. This assignment is
inspired by recent initiatives
related to open science. 75
points

Final paper. In your final paper
you will propose an experiment

to test a novel research
hypothesis. More details are at
the end of the syllabus.
Proposal 20 points, Peer draft
35 points, Peer review 35
points, Final presentation 35
points, Final paper 50 points.
(175 points total).



Grading Scale Summary of Due Dates
The total number of points earned out of 500 total Weekly questions As indicated
points determines your grade, with cutoffs for each Act out priming study 2/21
threshold as indicated below. The scale may change, List of measures for 3/3**
but only in a direction that would help your grade. replication
Pluses and minuses will be assigned at the top and Implicit measure 3/7
bottom of each range. presentation
Replication pre-paper 3/10%**
A-range 450 points D 325 points Replication programming 3/17%*
B-range 400 points F Fewer than Final paper proposal 3/27**
C-range 350 points 325 points Replication final report 4/16%**
Final presentation 4/25
Peer draft 5/5**
Final paper 5/23**
**Not a class day. Assignments should be
submitted to Moodle by 11:00 pm.

Schedule

Kahneman, D. (2011). Thinking, fast and slow. New York:
Farrar, Straus and Giroux. CHAPTER 1 (Selections).

January 31:
Introduction to the

DUE: WEEKLY QUESTION

Leibniz, G. (2003). New essays on the human understanding. In P. K.
Moser & A. vander Nat (Eds.), Human knowledge: Classical and
contemporary approaches (3rd ed., pp. 149-156). New York, NY: Oxford
University Press.

Wilson, T. (2002). Strangers to ourselves: Discovering the adaptive
unconscious. Cambridge, MA: Harvard University Press. Chapter 1:
Freud’s Genius, Freud’s Myopia (pp. 1-16).

Nisbett, R. E., & Wilson, T. D. (1977). Telling more than we can know:
Verbal reports on mental processes. Psychological Review, 84, 231-
259.
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February 21.:
Priming and Behavior

DUE: WEEKLY QUESTION

Howard, D. V., & Howard, J. H. (2016). Implicit learning and memory. The Encyclopedia of
Adulthood and Aging.

Rugg, M. D., Mark, R. E., Walla, P., Schloerscheidt, A., Birch, C. S., & Allan, K. (1998).
Dissociation of the neural correlates of implicit and explicit memory. Nature, 392, 595-598.

Mitchell, D. B. (2006). Nonconscious priming after 17 years: Invulnerable implicit memory?
Psychological Science, 17, 925-929.

Higgins, E. T., Rholes, W. S., & Jones, C. R. (1977). Category accessibility and impression
formation. Journal of Experimental Social Psychology, 13, 141-154.

Correll, J., Park, B., Judd, C. M., & Wittenbrink, B. (2002). The police officer's dilemma: using

ethnicity to disambiguate potentially threatening individuals. Journal of Personality and
Social Psychology, 6, 1314-1329.

DUE: WEEKLY QUESTION, “ACT OUT” PRIMING STUDY

Bargh, J. A., Chen, M., & Burrows, L. (1996). Automaticity of social behavior: Direct effects of
trait construct and stereotype activation on action. Journal of Personality & Social
Psychology, 71, 230-244.

Doyen, S, Klein, 0., Pichon, C. L., & Cleeremans, A. (2012). Behavioral priming: it's all in the
mind, but whose mind?. PloS one, 7(1), e29081.

Weingarten, E., Chen, Q., McAdams, M., Yi, J., Hepler, J., & Albarracin, D. (2016). On priming
action: Conclusions from a meta-analysis of the behavioral effects of incidentally-presented
words. Current Opinion in Psychology, 12, 53-57.

Articles to act out.

Jia, L., Hirt, E. R., & Evans, D. N. (2014). Putting the freeze on priming: The role of need for
cognitive closure on the prime-norm dynamic. Personality and Social Psychology Bulletin, 7,
931-942. ACT OUT STUDY 3.

Kouchaki, M., Gino, F., & Jami, A. (2014). The burden of guilt: Heavy backpacks, light snacks,
and enhanced morality. Journal of Experimental Psychology: General, 143, 414-424. ACT
OUT STUDY 1c.

Vohs, K. D., Mead, N. L., & Goode, M. R. (2006). The psychological consequences of money.
Science, 3 14, 1154-1156. ACT OUT STUDY 5. YOU WILL NEED TO
LOOK AT THE SUPPORTING ONLINE MATERIALS (LINK IN FIRST PAGE OF
THE DOCUMENT).

Lammers, J., Dubois, D., Rucker, D. D., & Galinsky, A. D. (2013). Power gets
the job: Priming power improves interview outcomes. Journal of
Experimental Social Psychology, 49, 776-779. ACT OUT STUDY 2.
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Implicit Attitudes
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DUE: WEEKLY QUESTION, LIST OF MEASURES FOR REPLICATION (3/3)

Bartlett, T. (2013, January 30). Power of suggestion. Chronicle of Higher Education. Retrieved
from http://chronicle.com/article/Power-of-Suggestion/136907/

Cesario, J. (2014). Priming, replication, and the hardest science. Perspectives on Psychological
Science, 9, 40-48.

Payne, B. K., Brown-lannuzzi, J. L., & Loersch, C. (2016). Replicable effects of primes on human
behavior. Journal of Experimental Psychology: General, 145(10), 1269.

Open Science Collaboration. (2012). An open, large-scale, collaborative effort to estimate the
reproducibility of psychological science. Perspectives on Psychological Science, 7, 657-660.

Buhrmester, M., Kwang, T., & Gosling, S. D. (2011). Amazon’s Mechanical Turk: A New source of
inexpensive, yet high-quality, data? Perspectives on Psychological Science, 6, 3-5.

Read your assigned journal article VERY carefully.

DUE: WEEKLY QUESTION, IMPLICIT MEASURE PRESENTATIONS,
REPLICATION PREPAPER (DUE 3/10)

Nosek, B. A., Hawkins, C. B., & Frazier, R. S. (2011). Implicit social cognition: from measures to
mechanisms. Trends in Cognitive Sciences, 15, 152-159.

Greenwald, A. G., McGhee, D. E., & Schwartz, J. L. (1998). Measuring individual differences in
implicit cognition: The Implicit Association Test. Journal of Personality & Social Psychology,
74, 1464-1480. COMPLETE AT LEAST TWO IATs AT HTTP://IMPLICIT.HARVARD.EDU (LINK
ON MOODLE).

Nock, M. K., Park, J. M., Finn, C. T., Deliberto, T. L., Dour, H. J., & Banaji, M. R. (2010).
Measuring the suicidal mind: Implicit cognition predicts suicidal behavior. Psychological
Science, 21, 511-517.

Implicit Measure Presentation Articles

1. Affective priming 3. Affect Misattribution Procedure
2. The Sorting Paired Features Task

4. Extrinsic Affective Simon Task

DUE: WEEKLY QUESTION; REPLICATION PROGRAMMING (DUE 3/17)

Jacoby-Senghor, D. S., Sinclair, S., & Shelton, J. N. (2016). A lesson in bias: The relationship
between implicit racial bias and performance in pedagogical contexts. Journal of
Experimental Social Psychology, 63, 50-55.

Greenwald, A. G., Poehlman, T. A., Uhlmann, E. L., & Banaji, M. R. (2009). Understanding and
using the Implicit Association Test: Ill. Meta-analysis of predictive validity. Journal of
Personality and Social Psychology, 97(1), 17-41.

Forscher, P. S,, Lai, C. K., Axt, J. R., Ebersole, C. R., Herman, M., Devine, P. G., & Nosek, B. A.
(under review). A meta-analysis of change in implicit bias.

MARCH 21: NO CLASS. SPRING BREAK!


http://chronicle.com/article/Power-of-Suggestion/136907/

March 28:
Data Analysis

Scientific

Social interactions
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DUE: PROPOSAL FOR FINAL PAPER (DUE 3/27)
No reading - you will begin data analysis for your replication project in class.

READINGS TO BE ASSIGNED BASED ON STUDENT INTEREST AND GOALS

DUE: WEEKLY QUESTION, REPLICATION FINAL REPORT (DUE 4/16)

Fitzsimons, G. M., & Bargh, J. A. (2003). Thinking of you: Nonconscious pursuit of interpersonal
goals associated with relationship partners. Journal of Personality and Social Psychology,
84, 148-164.

McNulty, J. K., Olson, M. A., Meltzer, A. L., & Shaffer, M. J. (2013). Though they may be unaware,
newlyweds implicitly know whether their marriage will be satisfying. Science, 342(6162),
1119-1120.

Cheng, C. M., & Chartrand, T. L. (2003). Self-monitoring without awareness: Using mimicry as a
nonconscious affiliation strategy. Journal of Personality and Social Psychology, 85, 1170-
1179.

DUE: WEEKLY QUESTION

Libet, B. (1985). Unconscious cerebral initiative and the role of conscious will in voluntary
action. Behavioral & Brain Sciences, 8, 529-566. NOTE: READ ONLY THE ORIGINAL TARGET
ARTICLE, ENDING ON P. 539.

Wegner, D. M. (2003). The mind's best trick: How we experience conscious will. Trends in
Cognitive Sciences, 7(2), 65-69.

Baumeister, R. F. (2008). Free will in scientific psychology. Perspectives on Psychological
Science, 3, 14-19.

Rigoni, D., Kuhn, S., Sartori, G., & Brass, M. (2011). Inducing disbelief in free will alters brain
correlates of preconscious motor preparation: The brain minds whether we believe in free
will or not. Psychological Science, 22, 613-618.

Rosen, J. (2007, March 11). The brain on the stand. New York Times. Retrieved from
http://www.nytimes.com/2007/03/11/magazine/11Neurolaw.t.html

Nahmias, E. (2011, November 13) Is neuroscience the death of free will? [Web log comment].
Retrieved from http://opinionator.blogs.nytimes.com/2011/11/13/is-neuroscience-the-
death-of-free-will/



DUE: PRESENTATION (4/25)

You will have 12 minutes to present on your final project, with the goal of receiving
feedback for the final paper. You should come to class prepared not only to present
your work, but to offer thoughtful feedback to your classmates.
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MAY 2: NO CLASS (ADVISING DAY)
DUE: PEER DRAFT (DUE 5/5)

PEER WRITING WORKSHOP
DUE: PEER FEEDBACK
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Details will be provided in class.

MAY 23: FINAL PAPER DUE



GUIDELINES: WEEKLY QUESTIONS

Beginning the second week of class, you will post questions to Moodle. You must read and
consider your classmates’ questions before class. Questions are intended to help you
organize your thoughts, provoke class discussion, and give you a sense of how your
classmates approach the material. Think of your questions like Goldilocks and the three
bears - they shouldn’t be too small (“The sample size wasn’t big enough in Study 1”) or too
big (“What is memory?). For the first two weeks of posting, indicate the type(s) of question
you are asking (see below).

Here are some questions that psychologists ask. They may be a starting point for generating
questions:

e Are the hypotheses reasonable? Are they logical, given the literature reviewed? HYP

e Do the methods of the study allow the author(s) to test the hypotheses outlined?
METH

e Are the statistical analyses appropriate? STAT

e Do the data support the inferences drawn in the article? INFER

e Are there alternative explanations for the findings? ALT

e Does anything you know (from other classes, other readings in this class, or being
human) contradict or limit the theory or data in the article? CONTR

e Does the reading suggest any directions for future research or new hypotheses?
FUTURE

While these questions should be well thought-out and follow the basic rules of English
grammar, they are not a formal writing assignment, and do not need to be in APA format.
This is your chance to share the questions or thoughts you had while completing the reading
and to direct class discussion toward the areas that most interest the class. You can also
include questions of fact or clarification (i.e., if you didn’t know a term or understand some
piece of a reading), but these should be in addition to questions intended to generate
discussion.

There are eight weeks listed as having questions due - your best seven questions will count
toward your grade (or, you can skip any week but the first two weeks).



GUIDELINES: REPLICATION PROJECT

In this assignment, you will be performing a replication of a recent study. This assignment is inspired by
the recent initiatives related to open science. “The gold standard for reliability is independent replication
... Replicating and extending allows researchers to create an interlocking edifice of findings, rather than an
array of unconnected phenomena (Newell, 1973). What better way to promote this kind of cultural shift
than to instill our students the values that we want our young scientists to hold?” (Frank & Saxe, 2012).

Replicating an existing study provides the opportunity to get to know a particular study very well, and to
build on the skills you developed in Statistics and Research Methods in study desigh and data analysis. |
hope this assignment will provide you as an individual and us collectively as a class the opportunity to
practice psychological science, and to be active producers as well as consumers of knowledge.

You will be assigned (based on your expressed interest, as well as skills and desired areas for
development) a recent study for replication, and placed intro a group. Your group will then create an
online version of the study, and | will launch it on Amazon’s Mechanical Turk (mTurk), which “is a novel,
open online marketplace for getting work done by others.” (Buhrmester et al., 2011). You will then analyze
the data and complete the report.

Steps of the Replication Project

Description of replication project in class, assignment of articles

| will describe the replication project and the selected articles in class, and will assign groups based on
student interests, skKills, and desired development.

Complete list of measures for replication project

Your group will submit a complete list of all measures, questions, instructions, and other materials that will
be used in your replication. See “Sample Complete Set of Measures” on Moodle for an example of what |
might submit if | were conducting a replication of Study 3 from Correll et al. (2002), which we will read in
class.

Finish programming replications, hand in “prepaper”

You will finish programming your replications and | will launch them on Mechanical Turk. You will also
submit your replication “prepaper” which will consist of : 1. A very short introduction to the study; 2. A
description of the method (including power analysis, description of your planned sample, materials,
procedures, analysis plan, and description of any differences from the original study). You must follow the
replication template posted on Moodle for this assignment. There is also an example report of a
replication to give you a sense of the amount of detail required. Each group only needs to submit one
paper.



Complete programming replications

1. 1 will set up a blank template for you on surveygizmo and give you the login information.

2. Program your study using surveygizmo. | have tried to select studies that will be straightforward to
program, but you may well find that you need to problem solve and make decisions.

3. [will launch your study on mTurk.

Data analysis (in class)
We will conduct data analysis in class.
Replication “postpaper” due

This paper should include: 1. The text of your prepaper with edits based on my feedback (but not based on
your data); 2. Your results (including description of how the data were prepared, a description of the
results of your confirmatory analyses that conduct the tests you detailed in your prepaper analysis plan,
and any exploratory analyses you chose to conduct); 3. Discussion (including a summary of the replication
attempt and commentary). Again, you must follow the replication template posted on Moodle for this
assignment. You may again find the example report of a replication useful.

Grading
Grades will reflect:

e |[nitiative and independence (while also seeking appropriate guidance) on programming the study
and conducting data analysis.

e The quality of the replication (e.g., Did you include all needed measures? Did you have the
appropriate measures? Were your analyses completely and competently conducted and reported?)

e Quality of the written report (Did it have all of the required components? Was the writing clear and
free of grammatical and typographical errors? Were you thoughtful and accurate in interpreting
your results and providing any commentary?)

e Were you an outstanding group member? You will (confidentially) evaluate and grade the other
members of your group for their contributions, and will be evaluated for your work in the group.



GUIDELINES: FINAL PAPER

In your final paper you will propose an experiment that tests a hypothesis related to automaticity and
social life. Your experiment must be a true experiment - at least one variable must be manipulated. The
study should not be a correlational design (i.e., testing whether one variable is associated with another
variable). Your project can cover any topic related to what we have covered in class - it may be a focused
look at something specific we've looked at in, or it may explore a topic not covered in the syllabus. In
either case, you will be expected to complete additional research beyond the readings on the syllabus for
your project.

Initial proposal. In this 2 page (double-spaced) proposal, you should present your study to the reader in a
condensed way. You should have a minimum of six citations at this point, at least four of which are
empirical articles not included in our syllabus. Your proposal should address the following questions:

e What is your research question? e How will you test your hypothesis?
e Why is this research important? e What are your predicted results?
e What previous literature led you to your

questions?

Draft. Your draft will consist of at least six continuous pages of writing of your final paper, and an outline
(that makes very clear to the reader what the final paper will argue and look like) for the unwritten
sections. These pages can be any section of the paper.

Final paper. This paper will be written like an empirical journal article, although with a “Predicted Results”
section rather than an actual Results Section. In the Introduction, provide a clear and logical justification.
It should review the literature relevant to your study, while leading up to your particular research question.
Before you move onto the Method section, you should have clearly stated your study’s aims and
hypotheses. The Method section should be detailed enough that a reader would be able to replicate your
study. Include all materials (in Appendices if needed) that you would use in your study. The Results
section should describe the analytical techniques and predicted results for your study (include at least one
figure and one table in APA format). In the Conclusion, restate your aims, and “findings.” How does your
study answer your question, and what inferences can be drawn from this research?

Additionally, you should include a cover memo that 1. Summarizes any questions and concerns that arose
during the review process; and 2. Describes how you addressed these concerns in the final draft (or, if you
made a principled decision NOT to address a particular concern, describes your rationale). For example,
here is a portion of a response | wrote in a revision of a journal article:

Additionally, you requested that we “explain why your study is important to readers from many
countries. ... Explicitly note, early in the Introduction, that you are looking at attitudes of U.S. college
students...” and suggested that we “add a sentence very early in the paper that all studies discussed are
U.S. studies of college students unless otherwise noted.” In a similar vein, Reviewer 2 noted that there
was “No discussion of the race/ethnicity of your participants. These are primarily white students, a
percentage of Asian students and a few Latino/African American” and asked “How does this influence
what you found?” Similarly, she or he noted that we “need to discuss differences in science fields - biology
vs. physics.”



We have taken several steps to address these issues. As you suggested, we noted early on (p. 6)

that the studies reviewed were based on American or Canadian samples. Where possible, we also added
work describing the role of stereotypes about science and gender in locations other than North America,
which included the following changes:

Discussion of studies investigating stereotype threat that used samples comprised of populations
other than American or Canadian residents (p. 7)

An expanded discussion of the magnitude and influence of implicit stereotypes about gender and
science in a large, cross-national study (pp. 8-9)

Addition of a "Caveats" section to the General Discussion (pp. 30-32), in which we describe reasons
to think that the same processes we observed would (or would not) emerge in other cultural
contexts. This section also discusses differences in our results by participants' ethnicity, and
acknowledges Reviewer 2's excellent observation that specific science subfields may differ in their
gendered stereotypes.

Additional guidelines

Papers should be between 12 and 14 e All papers should be carefully proofread

double-spaced pages of text, plus a Title for spelling and grammar before being

Page, Abstract, References, and turned in

Appendices. Page numbers should be e Papers should reflect substantial outside

included in the top right-hand corner research

Papers should follow APA style e You must work independently on this
paper

Oral presentation. Finally, at the end of the semester you will share your research proposals with your

classmates. In these 12-14 minutes presentations, you will describe your research question, and the
study you’ve designed to test it. The presentation should be well-organized and engaging, and should use
Powerpoint or its equivalent. Time will be allotted for discussion and feedback from me and your peers.



FINAL PAPER — PEER WRITING WORKSHOP

During the end of the semester, we will switch from emphasizing reading others’ research to producing original work.
The final project will culminate in a written research proposal. You will have ample opportunity for feedback on your
final paper via an initial proposal, a writing workshop based on a draft, and an oral presentation to your peers.

You will make written comments on your classmates’ peer drafts, and your work will be graded. | take your work on this
assignment extremely seriously for two reasons. First, your ability to constructively evaluate others’ work is a crucial
part of your own intellectual development. Second, this process can be enormously valuable to writers but only if the
editors do their jobs well. | expect that, like other seminars I've taught at Bard, our class will develop a lovely and
supportive community; this is the assignment where maintaining those norms of care, respect, and a willingness to
constructively challenge one another are the most crucial.

PEER EDITING

SUBMISSION OF DRAFTS
A. Submit your peer draft and self-reflection worksheet to Kristin and your group members.

B. Review your notes on good writing for Psychology.

PEER EDITING

C. Print out hard copies of each peer draft.

D. Read the first peer draft.

a. Skim it the first time you read it — don’t make any notes in the margins.

b. Complete the top half of the peer evaluation worksheet (posted on Moodle).

c. Reread the draft in more detail. Go slowly through the draft and make comments in the margins if
needed. While you can comment on features such as APA style, grammar, and spelling, the more
important comments focus on logic, clarity, organization, and use of evidence.

d. Complete the rest of the peer evaluation worksheet.

e. Write a cover memo to your peer summarizing your overall evaluation of the paper. You can think of
these as being similar to the end-of-paper comments you get from me.

f.  Bring two copies of your in-text comments to the peer writing workshop (one for the writer, and one for
me).

g. Bring one copy of your peer evaluation worksheet and cover memo to class (for the writer). The cover
memo will comment on general qualities of the draft, highlighting strengths and areas for improvement.
More details will be on the evaluation worksheet.

h. Bring another copy of your peer evaluation worksheet and cover memo to class (for me). This copy
ONLY should include a recommended grade for the paper.

E. Come to the workshop prepared to discuss your own and others’ work in your writing groups.

F. Inall aspects of this assignment, remember that you are speaking to a peer and colleague and your goal is to
deliver constructive feedback in a way that enables the writer to improve rather than to show how smart you
are (we all know you’re very smart). For example, writing “The language of this paper is a barrier to the reader.”
without noting places where the paper is clear and giving specific suggestions for improvement does not
facilitate revision.



CHECKLIST: MAKE SURE YOU HAVE COMPLETED ALL OF THE FOLLOWING PARTS OF THE ASSIGNMENT!

Writers: Submit the following to your group members and to Kristin by May 5 (11pm)

O Peer draft
[ Self-reflection worksheet (on Moodle)

Editors: Bring the Following materials to the writing workshop in hard copy

] Two copies (one for the writer, one for Kristin) of your in-text comments
L] One copy of your peer evaluation worksheet and cover memo for the writer

L] A second copy of the peer evaluation worksheet and cover memo with a suggested grade for Kristin




Clear statement of
question

“Thesis-like” quality of
question.

Evidence that there is
empirical support for
thesis

Logic of argument

Study design

Overall writing style

APA style

Response to feedback

FINAL PAPER — GRADING CRITERIA

Your question should be easily identifiable to the reader. Moreover, it
should remain the focal point of your argument. At the end of the paper, if
someone asked a casual reader “What was the author’s point?” he or she
should be able to answer.

The central question should:

o Be the basis for your argument and proposed study
e Be compelling
e Provide evidence of originality of thought, and integration of the
material beyond what we’ve discussed in class or covered in the
readings
Your argument should be based on empirical evidence that comes from
studies that are clearly described. The evidence to support your assertions
should be clear. (If you make assumptions, be explicit that they are
assumptions and that your argument rests on their validity.) You should
have at least ten empirical sources that are NOT from our class readings.

Your argument should be clear and logical. An excellent paper will avoid
sweeping generalizations, will be objective in considering evidence, and
will carefully address counterarguments to the thesis. Ideas should
progress linearly.

Your proposed study should be a good test of your hypothesis. It should
be well-thought-out, and free of any major confounds or artifacts.

Prose should be straightforward, clear, and easy to follow. Your paper
should be well-organized and written for a professional audience. The
paper should be carefully proofread before turning it in.

The paper should follow APA format. In particular, in-text citations and your
reference list should be accurate.

Your cover memo for the final paper thoroughly describes how you
addressed the feedback you received, and the final paper incorporates
suggestions from your peer editors and me.



